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Tollgate Primary School

 English Policy

Rationale

English should develop pupils’ ability to communicate effectively in speech and writing and to listen with understanding.  It should also enable them to be enthusiastic, responsive and knowledgeable readers.  

Communication is fundamental to all learning and therefore English is the most important subject in our school.

All pupils have an entitlement to the subject, regardless of ability, gender or ethnic group in accordance with English in the National Curriculum and The National Literacy Strategy.

Aims

Our aims within English are to enable children to:

· develop into flexible, confident language users
· listen attentively, with understanding
· speak audibly, confidently and with appropriate vocabulary
· to write for a variety of purposes
· become avid, accomplished readers
· become proficient spellers 

· develop a neat, legible style of handwriting

· view English as a whole within which speaking and listening, reading and  writing are closely linked
Purpose

This policy will:

· provide a corporate statement of purpose
· ensure that each pupils’ entitlement to English is realised

· provide a clear basis to aid teachers’ planning

Organisation and Planning

Our English Co-ordinator is Mrs C Statford.

English is taught as a time-tabled subject and also comes into all areas of the curriculum


Hours per week 
KS1  - 6.5 hours

                                

KS2  - 6.5 hours







in addition time is spent on other English activities 







such as library usage and story time.

Teachers work together to plan the overall English programme for their year group using the National Literacy Strategy Framework as the core scheme of work and the National Curriculum P.o.S. and Attainment Targets. The co-ordinator monitors medium and short term planning to ensure balance and progression across the Key Stages.

Continuity and Progression

Continuity is assured by this policy and through the ongoing monitoring and assessment of each pupil and by the setting of group targets by each teacher. Progression is assured by our medium/short term planning procedure.

The co-ordinator will observe and monitor lessons once termly in addition to the Headteachers monitoring.

A Staff meeting allocation of one meeting per term will be assigned to moderation/agreement trialling.

Liaison with our pyramid first and middle schools is achieved through attendance at Cluster Meetings by Y4 teachers and the English Co-ordinator, and by the visits and exchange of data that are part of our liaison practice.

Assessment and Recording

Class teachers record formative assessments of each pupil against learning objectives and this is used to inform future planning.

A school file of pupils’ assessed work, moderated and agreed levels 1-4 is available for reference.

Individual reading records are kept for each pupil, together with assessments of book knowledge, phonics and key words. 

Support material is linked closely to the stages of our Main Reading Scheme, “All  Aboard”.  Records will be dated as pupil commences each Stage/Scheme and books ticked off when completed.

Pupils from the Nursery will have an “Early Learning Goals” check which will overlap into YR to include pre-reading and book knowledge. In the second term of YR, “The Bury Infant Check” will be administered to pupils experiencing learning difficulties.

One of the criteria for a Stage 1 I.E.P. will be a failure to gain a secure knowledge of first 45 Key Words by the end of a pupil’s second term in school. Children with learning difficulties will have provision made for their particular needs on their I.E.P.

Equality

At Tollgate we believe that all children have equal rights to all aspects of the school. We aim to actively challenge any examples of inequality or stereotyping especially those based on race, beliefs, culture or sex.

We try to reflect a pluralist society, to teach through world examples and to highlight the benefits of cultural diversity. Displays and publications should enable all children to find images of ‘a child like me’.

Guidelines
Key Elements
From the requirements of the National Curriculum for English we feel that the following deserve particular emphasis:

· listen, understand and respond appropriately to others
· use the vocabulary and grammar of standard English
· read accurately, fluently and with understanding
· write for different purposes with attention to structure and presentation

Teaching and Learning
Whole class teaching is favoured for most of the three areas of English with a balanced approach to, group/paired and one to one, where and when appropriate. A variety of teaching and learning methods will be employed in a literacy rich learning environment with opportunities for discussion. Work will be differentiated by task, outcome, resources or intervention with attention paid to gender.

Teachers should be aware that temporary hearing and vision impairment may occur. 

Provision is made to ensure that pupils who have difficulty in communicating may use other means including the use of technology.

Display

It is important that English work is displayed as often as other subject areas. Pupils need to know that their work is valued and to see exemplars to emulate. 

Some permanent display is also crucial. Please see the section in the reading and writing guidelines (appendices 1, 2 & 3).

Drama

Drama plays an important part in stimulating language, creative thought, historical empathy and emotional exploration. Drama and performance are specifically focused on in each year group and children are given opportunities to participate in improvisation, role-play, reading, writing and performing scripted drama. In KS 2 our text related programme includes dramatisations of modern/classic fiction and poetry for discussion, challenge and comparison.

ICT

Pupils should be given the opportunity to apply and develop their ICT skills using print and ICT based information texts and to plan and review their own writing at K.S.1. and at K.S.2 to compose on screen and paper in accordance with The National Curriculum attainment targets.

Media Education

An awareness of the media (types, bias etc.) will be fostered through our areas of focus.  Newspapers, TV reports and advertising will be used as a resource where appropriate.  A critical approach to such information will be developed with special regard to such issues as gender, bias and intolerance.

Resources -  See Appendix 7

Evaluation 

This policy will be reviewed, evaluated and amended regularly.                        

Appendix 1

Reading Guidelines
We promote enjoyment of reading whilst also ensuring an underlying structure to give continuity, support and guidance in the reading process. We use a mixed approach to include the four cue systems - syntax, semantics, bibliographic and graphophonic. We use “All Aboard” as our main reading scheme with other schemes graded and levelled comparatively to give further support and consolidation where necessary.
Big Books from “All Aboard” Stages 1-14 and Year Group resources form an excellent basis for explicit teaching of reading strategies.  They can be used effectively for reading on, reading back, cloze procedure, finding alternative words or inserting rhyming words.

Reading Resources

Our classroom, corridor and library resources support our planning for reading and enables each teacher to be:

· a support - helping pupils to use all the available cues to make sense of their reading
· an organiser  - of opportunities to read with adults and other children
· a responsive and interactive listener - to pupil’s reading of their own text
· a monitor - of reading development
· a recorder - of progress
We feel that the choice of books and their display within the classroom is important.  Our classroom selections are continually evolving and changing to provide a wide range of materials and print.  Consideration in our selection has been given to such factors as:

· the mix of fiction and non-fiction
· the variety of authors and genres
· the mix of picture and story books
· texts with different interpretative layers (polysemic texts)
· illustrations that complement texts
· the appropriate provision of rhyme and poetry books
· multi-cultural and equal opportunities issues
· the provision of myths, legends and folk tales
Parents/Home Support
Reading books are taken home on a regular basis in a school book bag which parents purchase.  The book bags contain a reading notebook/diary to record title, author and date as well as a comment section for teacher/parent/child to complete.  The notebook can provide a two-way conversation with parents and is a useful record on the child’s reading pattern and preferences.

Parents are encouraged to volunteer to help in school - and some do.  Where pupils are reading with a measure of independence, parents are asked to listen to them reading.  This is undertaken with guidance and monitoring by the teacher.

The School Library
Our library has a good selection of fiction and non-fiction books.  These are available for children to choose from and share with an adult at home.  Classes are timetabled to change library books weekly.  The books are catalogued using the Dewey System and the Schools Library Service supplies us with books on loan which are changed termly by a group of children and their teacher from each corridor.

The library area is also timetabled for KS 2 pupils to work in pairs, and small groups, developing information retrieval skills.  KS 1 pupils undertake this in small, supervised groups.

Display/Resources

The display of notices - labels, questions, titles, names etc. and writing within the classroom and throughout the school are important in encouraging pupils to “look” at words. Word banks and lists of current topic words will be prominently displayed to aid children’s writing and spelling. It is helpful if these are common from class to class so that children can become familiar with the positioning of words in the lists and can access them easily.  Please refer to our Classroom Management Policy for further guidance on display.

The Reading Process

In order for us to read, we need several information systems operating at one time.

· syntax - a knowledge of  our language, the grammatical system, to enable us to predict words in situations.

· semantics - a knowledge of meaning in words.

· bibliographic - a knowledge of books and how they operate.

· graphophonic - a knowledge of the visual system, i.e. how words and letters operate.

All four cue systems need to operate for meaningful reading to occur.

Reading Skills

To enable children to read for meaning and use the cue systems, we must provide them with experiences and examples to ensure the ability they will need to use the skills which are essential for reading and also writing.

Sequencing and Visual Skills:

Visual skills will be demonstrated in the recognition of detail in pictures and the discrimination of different shapes. Children should distinguish that words are individual and have spaces between them and  they will use this skill in reading before they use it in their writing.  Sequencing is a skill that is used throughout life and an essential element in developing logical thinking.  Sequencing skills can be demonstrated by 

· telling a story

· placing a series of pictures in order

· developing sequences of pattern in other curriculum areas

· following the convention of left to right in reading and writing 

· planning written work

· using diagrams to explain a process

Also sorting picture and letter shapes, drawing inference from pictures, reading pictures in sequence, suggesting own endings for a sequence of pictures and make evaluation of character actions from pictures are ways in which sequencing skills can be practised.

Auditory Skills:
Auditory skill development is not only a preparation for phonics but it will also help children to remember rhymes, songs, follow verbal instructions and deliver telephone messages.  The recognition of everyday sounds, matching sounds to pictures will enable children to develop their ability to relate sounds to individual letters then to letter groups and words. We use the ERR approach in the early years and for any children with auditory problems in later years. See Appendix 2

Terms and Demarcations:
It is important during the early stages of language development that children know the meanings of terms such as word, sound, line, letter, capital letter, sentence, full stop, question mark, alphabet (collective name as well as alphabetical order) and paragraphs.

Phonic Skills:
Children’s phonic ability in some cases may be assessed in the context of their everyday reading together with the use of  Progress in Phonics and Early Literacy Support at K.S.1. and Additional Literacy Support at K.S.2.

· identifying initial, final and medial sounds.

· consonants (independence requires the knowledge of a consonant’s ‘sound’ as distinct from its name).

· short vowels ( identifying where the short vowel  occurs in the initial or medial position.)

· initial consonant blends  (the combination of two consonants which keep their individual sounds e.g. bl, br, sc, st, etc.)

· final consonant blends e.g. ld, nd, st, etc.

· consonant digraphs (two consonants combine to form a new sound - ch, th, sh, wh, ph, qu, etc.)

· final ‘e’ - normally lengthens the proceeding vowel e.g. cap - cape.

· vowel digraphs  - ai, ay, oi, oy, oo, etc.


modifying ‘r’ - ar, er, ir, or, ur.


final ‘y’  - baby, cry.

· silent consonants e.g. b - lamb, g - gnat, k - knife, etc.

Context Cues:

(a)  Re-reads - during the early stages of reading and faced with an unknown word, children will 

often go back to the beginning of the sentence or text and re-read to help de-code a difficult word.

(b)  Reads on - children have to be encouraged to omit an unknown word or words and read 

on to the end of the phrase or sentence in the hope that what comes after will give cues to the 
de-coding of the unknown word.

After re-reading or reading on, children should be encouraged to make use of pictures, initial sounds and general sense of the text as cues to help de-code unknown words. Further development of these skills take place when children ask or are asked questions which require them not only to re-read or read on, but to read between and beyond the lines and use context in a wider sense to understand a text more fully , understanding beyond the literal

Comprehension Skills: 

When asking questions and allowing time for response, oral and written skills are an effective way of assessing and extending children’s comprehension.

· literal - identifying specific details within a text.

· reorganisational - analysing, summarising and reassembling information.

· inferential - going beyond the text and drawing from textual information and experience.

· evaluation - questions like “What do you think ... Why ... How?”

     will encourage children to detect what the author implied but did not state and will involve making     

     value judgements about actions or characters.

· creative - the linking of ideas and information from various sources to create something original i.e. books, visits, documents, speakers, TV.

Reading for Pleasure:

Children read for pleasure when they choose to spend time with books rather than other activities. Younger children will be showing enjoyment and involvement with books.  Time for private reading is essential for all pupils and classes make provision for extra guided and individual reading outside the Literacy Hour.  Reading for pleasure is more attitude related than skill related.

Learning Skills:

Learning skills need to be developed from the early stages and can be applied across the curriculum.

· brainstorms - an important technique to combine existing understanding with new knowledge.  Thoughts on topics can be selected, considered, re-viewed and ordered.

· reasons for reading - readers are encouraged to identify their own information needs for certain tasks - e.g. ‘I want to make a bird feeder.’

· questions for reading - children can be encouraged to form both specific and general questions which will satisfy their purpose for reading - e.g. ‘which garden birds will make use of my feeder?’

· uses contents table for particular information if the book does not have an index and to assess contents if it meets requirements.

· dictionary use - use of alphabetic order, scanning the tops of pages, scanning a page to find target word.

· thesaurus use - allows children to improve the quality of their writing and extend their vocabulary.

· index use - for checking facts and other related headings.

· encyclopaedia use - can be arranged topically or alphabetically.  Make use of index, skim for general impression, scan for specific information.

· skimming - to gain a general impression of a whole text during rapid reading i.e. headlines, bold print, reading first and last sentences.

· scanning - locating specific information, younger children can scan a shelf for favourite book or toy - older children can scan to see when their favourite TV programme begins.

· make notes - for re-calling important details and ideas for later use - lists, diagrams, underlining and highlighting.

Conferencing

The idea of having a reading conference adds more value to listening to children read as it affords the chance for the child to get into a book, sharing and interacting with their teacher their reading experiences.  The time allotted will vary according to individual needs.  Conferencing enables:-

· the establishment of a relaxed atmosphere on a one-to-one basis.

· the chance for a child to talk about their interests, likes and dislikes.

· survey their current book.

· teacher can begin the reading - child join in by finishing sentences (shared reading).  Child reading independently.

· review or comment on details - child’s comments and interpretation.

· encouragement of re-reading - child to self or other child.

· suggest another book, recommend various authors and poets.

· child to write book review and teacher to assess and monitor reading development.

Appendix 2

ERR

Please find this section as a separate document:

 Teaching Reading Through Direct Instruction

Appendix 3
Writing Guidelines
Writing

We build upon the experiences pupils bring to school of themselves as writers.

To identify where the pupil needs support and advice, we discuss pupils writing frequently.  We introduce the varied types of, and purposes for, writing with the terminology of punctuation and grammar.

Types of writing include:

· Reporting 

- to inform and describe

· Explanation

- instructions, recipes, science findings

· Procedure

- stepped sequences - “How to make a cake”

· Persuasion 

- promotes a particular point of view

· Discussion

- presents different viewpoints.  These can be in the format of advertisements, etc.

· Story Writing

· Recounting

- retell for information or entertainment (usually strictly chronologically)

Experiencing and balancing a wide range of formats will help pupils to understand the purpose or function of writing as an act of communication -

	· adverts
	· announcements

	· diaries
	· descriptions

	· explanations
	· jokes

	· journals
	· captions

	· instructions
	· letters

	· dialogues
	· autobiographies

	· menus
	· plays

	· rules
	· reports

	· speeches
	· observations

	· poetry
	· telephone messages


It is often appropriate to use a stimulus from another curriculum area, e.g. a report of a science investigation, instructions how to build a D&T product etc.

Resources

A good supply of writing materials - pencils, felt-tips, assorted paper, blank made up books (for youngest children), card, scrap paper, scissors, glue, staplers, rubbers and a display area for published work.  Books are an important resource for the reading/writing connection and seeing teachers/adults as writers.

Word processing is a useful tool as it produces consistent high quality output. It also enables children to produce print in a variety of sizes for publishing class anthologies, newspapers and individual work and to compose and redraft on screen.

Exercise books will be used as follows:-

R/Y1 - large format plain for stories/grammar

Y1     - plain/10mm ruled for stories/grammar

Y2     - 10mm/ruled for stories/grammar

Y3/4  - 8mm/ruled with margin for stories/grammar

The function of writing is creative and writing for an audience can give children’s writing purpose and meaning.  The process may be examined in the following way:-

Purpose - 
Why are children writing?


    
Who has instigated it?

Function:- 
What is the intention?



Who chooses the subject topic?



What format does the topic take?

Audience:- 
Who is the writing for?



(self, teacher, group, class, school, home, etc.)

Situation:-
Where does the writing take place?



How much time is spent on it?



Does it relate to other aspects of the curriculum?

Conferencing
The idea of a writing conference is for children to share their writing, talk about it, correct and edit it, then re-draft and publish.  The children can see where they have made mistakes and how to use punctuation, they learn from the conference and it can provide safety, sensitivity and security to the reluctant writer.  One piece of writing may take several days to finalise.  To enable children to see the reason for doing the piece of work, the end of the process may be publishing i.e. if it is a letter - send it, or if it is an advert  - display it.

Children need experience of writing for a variety of audiences.  They need balance and experience of a wide range of formats and they need to understand the purpose or function of writing as an act of communication.

Audience  can be self (exploring own ideas), peers - group work, teacher (not just to help edit but show an interest), class, books to be displayed, older/younger children, other teachers, school community - notices and displays, friends in other classes, outside school community - parents, friends, pen pals, relatives.

Format  adverts, announcements, diaries, descriptions, explanations, jokes, journals, captions, instructions, letters, dialogues, autobiographies, menus, plays, rules, recipes, reports, speeches, observations, poetry, telephone messages.

Function

Self revealing

- diaries, journals, letters, stories, poems.

Express feelings

- wishes, dreams, poems, stories.

Entertain

- stories, jokes, dialogue, songs.

Explain


- recipes, instructions, scientific or mathematical findings.

Question

- interviews, riddles.

Describe

- journals, stories

Inform


- news, research, notes, letters, reports, topic work, signs, instructions.

Persuade

- letters, advertisements, dialogues.

Argue


- dialogue, debate, speeches.

Writing and Computers

Re-drafting can prove an additional burden to some children and word processors can ease this task.  Word processing is an ideal tool to demonstrate re-drafting.  Groups of children can discuss revisions and further ideas, teacher can make revisions and drafts can be printed out.  This can help child understand the nature and process of re-drafting.

Appendix 4

Presentation Guidelines
Handwriting
The children are taught a well-formed, legible handwriting style.  We use Charles Cripps “A Hand for Spelling” to form our framework linked with letter patterns.

Pupils in the first term of YR will concentrate on pattern work in many forms leading to correct letter formation and a joined hand. Key words are used as a source of daily handwriting practice throughout the School.

Good writing habits will be encouraged with regard to sitting positions, angle of paper/book (especially for left-handed pupils) and a firm, controllable pencil grip that is comfortable and allows for fine motor movement.

Handwriting will be timetabled as a lesson and pupils will begin each day with writing practice during registration. 

Any underlining will be made with a ruler. Dates can be in either word or numeric format, the latter being useful to save time where date writing is not really part of the task.

Resources

Pencils - HB pencils are used as soon as possible and H pencils may be used by pupils who tend to produce black smudgy work.  2B may be useful for Early Years pupils who are experiencing difficulties with flow, as they require less pressure.

Pencil grips (Galt Stetro) may help pupils with particular problems.  Paper needs to be of good quality and exercise books will be used as follows:-

R/Y1    -  15mm ruling

Y2,3,4  -   red/blue guidelines

Stages of Development

The pre-communicative Stage

In this stage children enjoy ‘playing at writing’.  The ‘scribble’ across  paper often showing left to right movements.  The ‘scribbles’ may be one continuous line or sometimes broken up with spaces.  Only the child knows what these marks represent but this is an important stage for both writing and handwriting and should be given the recognition and praise it deserves.

First letter shapes

As children become more aware of print in the environment and in the classroom they begin to try to reproduce letter shapes.  Frequently these include numbers as well as letters, capitals as well as lower case.  As letter shapes become more frequent it is a chance to encourage correct movement.  Children may come to school with incorrect movement, it is necessary to model correct formation, use terminology and description of letter shapes to eradicate any incorrect movement.  Over strict insistence on ‘correctness’ however could make the child reluctant to write or nervous about putting pen to paper at this stage and therefore must be avoided.  

This stage of development would indicate the pupil is in Attainment Level 1 of National Curriculum Handwriting : 




Letters are usually clearly shaped and correctly orientated.                                             

The beginning of fluency

Children are expected to produce a considerable amount of writing during their school life.  As they begin to gain confidence so can they begin to differentiate between the shapes of capital letters, although often not between their relative sizes.  In this stage children express a strong preference for certain writing implements, some also become anxious about spellings, and are constantly erasing words or asking for help with spelling.  If this is the case, children should be encouraged to “have a go”.   In this way you can help them get it correct and they needn’t worry.  Some children at this stage naturally begin to join letters, especially if they are forming all letters correctly and this needs praise and encouragement.

The formed hand

In this stage all letter shapes for both capital and lower case should be firmly established and encouragement given to children to concentrate on clearly defining ascenders and descenders, on producing a consistent slope and joining natural letter patterns.  Many children experiment with the size of their handwriting during this stage and really concrete help from the teacher is needed, any poor writing habits should be rectified before they become indelibly imprinted in the child’s handwriting.  Children need to be encouraged to join letters when they feel comfortable about it rather than every letter all of the time.  This is the beginning of fast, efficient writing that allows the hand to move freely along the line.  This stage of development would indicate a child has reached Attainment Level 2, National Curriculum;-






Letters are accurately formed and consistent in size.

The fluent hand

When children have become confident hand-writers they are released from the constraint of feeling it is essential to produce flow and legibility in their writing for every occasion.  As with their developmental /creative writing they are able to adapt their writing to the purpose.  A note or reminder to themselves could be almost scribble, making notes might be slightly more readable but writing for an ‘audience’ is likely to require flow and legibility.  Many children need to have the different levels explained to them and given the opportunity to experiment with different writing implements may increase speed and maintain legibility.  

This would be Attainment Level 3, National Curriculum:-






Handwriting is joined and legible.

Working towards Attainment Level 4, National Curriculum -






Handwriting is fluent, joined and legible.

Position And Resources
Encouraging good writing habits will last a life time and this means not only the correct formation of letter shapes but also an awareness of good posture and selection of writing implements to suit individual needs.  If children are to become confident and fluent writers they need to be comfortable.  Children often sit in chairs that are too high or too low for them.  Larger children will then sprawl across the table with their writing arm locked in an ungainly position whilst smaller children will sometimes have their writing arm almost parallel to the table surface, teachers need to be aware of the variations required by individual children.  Help and encouragement is needed with the paper position, children often prefer to have the sheet straight in front of them but as they become more relaxed they should be gently persuaded to position it slightly to the left or right and slanted approximately 25 degrees as this enables the arm to have more movement.  If the child constantly places the paper in a different position it could be that they have a special need and observation and discussion may clarify the problem.  Ideally children should have their feet flat on the floor and their forearm resting comfortably on the table, encouragement must be given to move the paper up the table with the free hand rather than the writing hand moving down the page.

Paper and Pens

The question of plain or lined paper raises tremendous debate.  N.A.R.E  research came up with 50/50.  To some children lines can be inhibiting, plain paper can help with the movement.  Children with directional problems can be given dots on either side of the paper - 

* my name is ................................................     *

to write between or alternatively they can be given lines to write between:

----------------------------------------------------------------------------------------------------------------------

my name is .........................................................

----------------------------------------------------------------------------------------------------------------------

What do we write with?  Christopher Jarman’s research with Infants found that given the choice of lots of sizes of pencils, the majority of children chose the thinnest.  He measured the size of large pencils in comparison to their hand size and found it was like adults writing with a broom handle!!  Grip is very important and must be taught.  The usual format was to have pen/pencil resting on third finger and second finger was your guiding finger.  This has recently been questioned, a writer needs a firm, controllable grip that is comfortable and allows for fine motor movement.  Holding the pen/pencil in a ‘fist’ does not provide this but resting the pen between the third and second finger may give some children greater control with less stress.  Here again observation and discussion will be necessary.  Early years children should ideally use 2B pencils not HB as the former give more flow and don’t require the pressure.  The ‘Handhugger’ pencils or pencil grips may help children with particular problems and have been found to be successful in our ASC.  

Left Handed Children

The left handed child may experience more difficulty with handwriting than his right handed peer.  There is however no reason why left handed children should not achieve a fast, fluent, legible hand with support and guidance.

Left handed children have to push the pencil across the page towards their body, a tiring and awkward movement.  They need to be encouraged to place the paper to the left hand side and slanted to a comfortable angle which will ensure the freedom to move the pencil towards his body.

Left handed children can also benefit from a slightly higher chair which enables them to have more freedom of movement over their work.  It is often suggested that left handed children sit to the left of their right handed peers.  In a large busy classroom this is often impossible but it is necessary to make certain that sufficient space to the left side of the left hander is made so that paper can be placed in a comfortable position.  If the other children are made aware of the slightly different needs of right and left handers and the importance of having a comfortable writing position whichever hand you use, then this can help foster tolerance and understanding.

Left handers may need a little extra instruction during handwriting lessons as they need to do certain letters differently.  Crossing the T is a different movement and problems may also come with horizontals - capital letters have lots of horizontals.

Appendix 5 

Spelling Guidelines
Spelling
Pupils are encouraged to both become, and have an image of themselves as, good spellers  - 

Pupils will be taught

· to develop an interest in the structure of words

· to notice and remember common letter patterns

· to look at words and develop strategies for remembering them

· to use effective spelling strategies which will enable them to be autonomous in their own learning.

We use “A Hand for Spelling” and “Catchwords” by Charles Cripps to foster an awareness of letter patterns in words.  Words taken from the 202 key words are learned and tested weekly from YR.

Pupils are encouraged to use rough ‘spelling’ paper to try words initially. Teachers do not provide a correct spelling until a try has been made. They then try to praise as much as possible from the attempt - even if only ‘You started with the right letter but the rest goes like this’ Dictionary skills are then used to record frequently used words in personal dictionaries using the look/cover/write/check method.

A simple but effective method of ensuring that memory is used for gathering new spellings is to retain the paper on which the correct spelling is written. – child comes to teacher for word, word is written down, child must look at it, then go back to desk and use it in their work.

Teachers use the agreed marking policy symbols to choose the appropriate strategy for mis-spelt words in creative writing.

· wiggly underline - try again and get it checked by the teacher

· teacher inserts correct word/letter into words that the child needs to learn

· One word from a piece of writing, if consistently mis-spelled, may be highlighted and the pupil asked to practise and then be tested on it.

· child asked to read through and self correct

· teacher inserts correct word/letter to make the piece understandable to parents etc.

Dictation will be used throughout the School as a teaching tool.  In addition, in KS 2 and in Y2 as appropriate,  weekly spelling lists will be dictated using letter names rather than copied from a written list.

Display/Resources

The display of notices - labels, questions, titles, names etc. and writing within the classroom and throughout the school are important in encouraging pupils to “look” at words.

Word banks and lists of current topic words will be prominently displayed to aid children’s writing and spelling. It is helpful if these are common from class to class so that children can become familiar with the positioning of words in the lists and can access them easily.

YR,1,2 will use tall 10mm ruled books for spelling

Y3,4    will use tall 8mm ruled books for spelling

Cue Systems In Spelling
In order for us to spell we draw simultaneously on information from all or some of the following:-

a)  From the sounds we know letters make.

b)  From the letter patterns we associate with certain meanings, sometimes remembering words related in meaning.

c)  From knowing certain letter combinations that signal grammatical function, e.g. plural, past tense.

d)  From remembering having seen the words in a significant place, or having talked about it, or having met it in an interesting game or puzzle.

e)  From remembering other words like the words we are spelling - words with similar letter patterns.

f)   From remembering it as something special or important to us personally.

g)  From knowing its history or etymology (knowing it comes from Latin, French or Viking word).

h)  From remembering and using a simple rule or mnemonic.

Some Strategies/Resources for ‘Catching Spelling’.

1  Spelling skills start in YR, looking at words that are like/similar leads to discrimination in like form in print:-


Martin, Mark, Mary, Mars bar, Smarties.


Also it is necessary to teach letter names from YR ( Nat. Lit.Strat.)

2  Look, cover, write, check routine for visual memorising of mis-spelt words.

    Look - at the word carefully in such a way that you will remember what you have seen.

    Cover - the word so you cannot see it.

    Write - the word from memory.

    Check - what you have written.  If you have not written word correctly do not alter it but repeat these steps again.

We have no evidence of what children ‘see’ only what they put on paper, children with poor visual discrimination will find this strategy difficult - this is a visualising problem not a visual one - words get jumbled inside child’s head.  Spelling words ‘the way they sound’ is the route for children with severe problems.

3  Teaching of rules doesn’t help spelling - teach generalisations not rules.

   
fly - flies

   
spy - spies

   
sky - skies

    
try = tries

4   Teach children groups of words which look the same irrespective of their sound.  Make word         

     associations - dun = done (look at structure within the word - one, on.)


none


bone                    What’s the same?


gone                     What’s different?


money




Talk through it using letters not sounds.

5  People - no other related word for 7 year olds - can’t make associations, so split word pe/ople.

6
wimen

home

write -


wimmen
come




some

ome, ome, ome - women

7  Mnemonics “Some of the women will come home from Rome.”


piece 
 
a piece of pie.


friend

I meet my friends on Friday


island

an island is land surrounded by water.


occasionally
only an ass would spell occasionally with double ‘ss’.


argument
put a gum in.

8  Word searches are fine for good spellers but very daunting for poor spellers.  A valuable activity is looking for smaller words within a larger word -


mother  
moth, other, the, he, her.


father

fat, at, the, he, her.

9  Word banks - 



“arsk”. 



 “sed”.



as 



aid


           has 



afraid


           was 



mislaid


           ask 



said

10  Word charts -

 


n




y


the

re                                                     w




ir                                                      t 

hat




se                                                     c




m

Diagnostic and Remedial Spelling
	Reasonable alternatives including homophones
	Unreasonable alternatives including transpositions of digraphs
	Faulty auditory perception or articulation, including transpositions of phonemes
	Handwriting errors including perseveration
	Unclassified errors

	‘sed’ for ‘said’

‘verry’ for ‘very’

‘plade’ for played

‘dorter’ for daughter

‘there’ for their

These errors, which conform to English spelling, will gradually disappear if the teacher continues to keep alive the child’s interest in words.

Rational correction procedures are essential.

When correcting a mis-spelling it is important to highlight where the mistake occurs and provide the correct letter cluster.  For example 

               cau

          becouse

               par

           seperate

                      ery

          cemetary
By correcting misspellings in this way, you are enticing children to look at the ‘hard spot’ within the word.


	‘stret’ for ‘street’

‘brig’ for ‘bridge’

‘poket’ for ‘pocket’

‘shage’ for ‘shaggy’

‘siad’ for ‘said’

These words have some structural resemblance to the stimulus word, but children making these errors have not learned about serial probability.  We must talk to them about how words are made up.  We must teach them to look carefully at words and study others containing the same letter pattern.

Emphasise groups of words which look the same irrespective of their sound.  

For example:-

‘ost’ in lost, frost, post, most, almost, ghost  and words within words

‘tea’, ‘teach’, ‘each’, ‘ache’, in teacher or ‘use’ in museum.


	‘soud’ for ‘sound’

‘wif’ for ‘with’

‘calloped’ for ‘galloped’

‘paly’ for ‘play’

‘gril’ for ‘girl’

Check child’s hearing and teacher’s articulation in dictation.

Teach visual imagery, i.e. to visualise words with their eyes shut so that they ‘see them on the inside of their eye-lids’.

Don’t spell out letter by letter ‘asked for’ words -

give visual stimulus


	‘sab’ for ‘sad’

‘bark’ for ‘dark’

‘openened’ for ‘opened’

‘verery’ for ‘very’

‘saucecer’ for ‘saucer’

Teach them well-

formed hand-writing.

Always watch to see how they form their letters.  The finished product is never a guarantee that they have formed the letters correctly.

Don’t let poor writers write too much on their own.

Encourage them to be careful.
	‘galte’ for ‘galloped’

‘splenace’ for ‘saucer’

‘dagraf’ for ‘dangerous’

Remedial or first spelling essential.

It may be necessary to begin with the child’s own name.  Teach words within it.  Point out letter strings within it.

Collect all the words the child already knows in a word-bank or personal word dictionary, so that the child can see
how many words can be written.

Limit the amount of writing to what

can be written.

Don’t let poor spellers write too much.

Praise the child’s efforts.


Help children to develop a firm strategy for learning new words.  Teach them the LOOK - COVER - WRITE -CHECK routine.

Always write down or show them ‘asked for’ words.  Remove the words before they write.  Don’t ever let them copy words they are learning.

Develop associative learning techniques to support the learning of a new words.

Encourage children to make their own ‘word-banks’.  These banks must contain words which look the same irrespective of their sound.

When Helping Children to Spell

DO






  DON’T

	Talk with them about how words are made up.

Tell them to look carefully at words and think of others containing the same letter patterns.

Train them to visualise words with their eyes shut to ‘see them on the inside of their eyelids’.

Teach them to -

LOOK      COVER    WRITE   CHECK

when learning a word.

Make sure children always write from memory,

Write down ‘asked for’ words and remove them before they write.

Help them with their handwriting.

Watch to see if they are forming their letters correctly.

Encourage them to be careful.

Praise them for all attempts.


	Let learning to spell become rote-learning.

Think that ‘seeing’ a word is the same as ‘looking at’ the word.

Let them sound out words they want to spell.

Allow them to copy words letter by letter.

Ever let them copy.

Spell out letter-by-letter ‘asked for’ words.

Let poor writers write too much on their own.

Allow them to continue to form their letters incorrectly.

Get worried by slips-of-the-pen mistakes.

Let them think they are poor spellers.




Taken from ‘Catchwords - Ideas for Teaching Spelling’ 

Charles C Cripps and Margaret L Peters.

The table below briefly summarises the stages of word knowledge observed during studies of children’s spelling and indicates the types of activity most suitable for each stage.

	What Do I Think?

I can make marks.

Writing is not drawing.

I must make special marks.

(Major shift in understanding).

Letters have sounds.

(Major shift in understanding).

I must listen carefully to hear all the sounds in words in order.

Sound is not all there is to spelling.  Some words don’t look like they sound.

(Major shift in understanding).

Words are interesting but difficult.  There are all kinds of rules and reasons why words look like they do.
	What Do I Do?
Scribble.

I make marks I call writing, not pictures.  I use letter-like shapes and scribble that looks like writing.

I use letters I know for writing, ones I have seen around and often the ones in my name.

I use initial sounds and strings of letters.  I can’t get all the sounds.

Vowels are a problem.  I sometimes miss them out.

I use my letter-name and letter-sound knowledge and my developing skill at word analysis.  Vowels are still a problem.  I use letter names or spell out the sounds of vowels if I can.

I remember what some words look like and try to spell them.  I get most short vowels right and use extra letters to spell long vowels.  I still can’t get them all right.

I use my ‘sight vocabulary’ and my word analysis skills.  I use my increasing knowledge of language.
	What Do I Need?

Encouragement and a wide variety of writing materials.

As above.

Letter formation activities and alphabet games.

1001 activities to reinforce sound/symbol relationships.

Lots of sound games to help develop word analysis skills.

Help in discovering common spelling patterns.  Games to explore ‘strange’ words which need visual reinforcement.

Vocabulary study (perhaps through mini-topics on language) to discover the roots of words and meaning relationships, to find out what the English language is all about and how it works.


from ‘Towards Conventional Spelling’  - Scholastic

Appendix 6

Speaking and Listening Guidelines

Pupils will be given opportunities to talk for a range of purposes and taught to listen carefully. By creating situations to develop conversation and discussion which aids comprehension. A varied approach is used to providing someone to talk to - pairs/groups (without teacher).

· careful speech - giving directions

· spontaneous speech - an argument

· describing feelings

· re-organising ideas

· books and stories - reading and writing

· sharing experiences - outings/visitors

· topics - arising from their work

· drama

· debate

Pupils will be encouraged to participate in drama activities, role play and performances of varying kinds.

Speaking and listening will be planned into year group’s schemes of work to include:

· personal accounts

· collaboration and discussion

· information and explanation

· presentation

The use of audio tapes with stories etc. is recommended to give pupils practice in imagining from a purely aural stimulus.  Action rhymes/poems are widely used to foster language skills.  Appropriate intonation is  fostered during reading and speaking activities.

Correct grammar and pronunciation are taught to pupils so that, although they may not always use them (dialect, local patterns) they will be aware of the correct form to use where it matters.

Brainstorming will be used as a process in many subject areas

. 

 BRAINSTORM RULES
quick responses




brief responses




nothing rejected




no judgements




everyone contributes




record contributions




time limit

Appendix  7 

 English Resources

Reading/comprehension

Picture books, story books, taped stories, blank tapes and tape recorders in all classrooms.

Group / paired reading selections on each corridor.

“All Aboard” Rhymes and Pre-reading materials


“Sam and Rosie”       )     Introductory Stage 1   

+  photocopy masters


Pattern and Rhyme   )               to                            
and Teacher Resource Books                                                       
Non-fiction              )           Stage 14

Original Ginn 360 Levels 1-10

1,2, 3 & Away Pre-readers Red Books  + support work 

Oxford Reading Tree Stages 1-4

Open Door Stages 1-3

Crown Readers 1-12c + support work sheets

Bangers and Mash 1-18

Fuzz Buzz  Level 1, Level 2

Ginn Plays - KS1      Ginn Plays KS2

Poetry Basket (selection of anthologies with notes for Teacher’s use)

Key Words - Activity support sheets photocopy masters

Writing

Moderated writing examples Levels 1-4 (School file)

All Kinds of Writing Book 1

All Kinds of Writing Book 2

Spelling

Charles Cripps 

“A Hand for Spelling” 1a, 1b photocopy masters 

                          
“Activity Books” 1, 2 photocopy masters

                          
“A  Hand for Spelling” Books 1-4 photocopy masters

                          
“Catchwords”

                          
Teachers Resource Book

                           
Yellow Book 1



  
Blue Book 2



  
Red Book 3



  
Green Book 4



  
Orange Book 5



  
Purple Book 6

Violet Brand
  
“Spelling Made Easy”

Level 1 Worksheets and  Handbook

Gill Cotterell
  
“The Phonic Reference File”

Suffolk CC
  
“Sounds  Interesting”



  
“Rhyme Time”



  
“Getting to the Root of the Matter”

Sue Lloyd
  
“The Phonics  Handbook”   inc. photocopy masters

Easy Learn
  
Phonic Books 1, 2, 3  photocopy masters

Phonic Work Sheets - 
Initial and single letter sounds



            c.v.c. words                                    Blends, diagraphs, silent ‘e’

Grammar

Exploring Language Y3 Teacher’s Handbook

Exploring Language Y4 Teacher’s Handbook

Ginn Resource Cards Level 6-9

Word Patterns Intro Book 
(28 copies)

Word Patterns Book 1 

(28 copies)

Alpha to Omega Stages 1-3 photocopy masters

Speaking And Listening

LDA - Listen and Do

“All Aboard” taped stories Stages 1 and 2

Ginn 360 Speaking and Listening Activities 
A, 1, 2, 3

                                                                B, 1, 2, 3

Blank audio tapes

Visual Discrimination

“Let’s Look” 
L.D.A Activities
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